School Best Practices for Inclusive Education {BPIE) Annual Update for School Improvement Plan

To be implemented in SY 2024/2025

School: Tradewinds Elementary BPIE Contact Person: Lisa Widelitz
Principal: Dr. Priscille Elie Direct Phone Number:
754-322-8700

Purpose of the BPIE: The Best Practices for inclusive Education {BPIE) is a structured assessment process designed to help schools identify priority needs,
devetopshort=ternrand long-term improvement strategies, and organize resoutces to support the implementation of inclusive practices school wide. This
complies with Florida Statue 1003.57(1)(f) which mandates that every school and school district complete the process every three years.

Directions to Complete the School BPIE Annual Update for Schoaol Improvement Plan

Upload the current School BPIE Assessment conducted by your school team {the BPIE assessment is conducted EVERY THREE YEARS).

Download the BPIE Annuat Update for School Improvement Plan Template.

Complete the contact information for your school.

Refer to the Schoal BPIE Assessment to view the Prioritized Indicators selected at the end of the document.

Determine which of those prioritized indicators the school will focus on for the current school year.

Compiete the table: the indicator #, activities/efforts planned and method to monitor progress towards improvement.

If needed, please refer to the Examples of Evidence of Practice for a selected indicator {in the School BPIiE Assessment document) to assist you in
completing planned activities.

8. Save as a PDF and upload to SIP in OSPA,

NOWv s WN

# Selected Prioritized | Planned Activities for Improvement in the Prioritized Indicator Method of progress monitoring
Indicator improvement in the selected Prioritized
School BPIE Indicator
2 Professional Learning Development through school & district Attendance
26 Ongoing training with Support Facilitators and Teachers Support Facilitators keep track of meetings

if you have questions about completing this document, please contact your Florida inclusion Network facilitator: bori.arouscn@browardschools.com

Revised 2.18.2023
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Implementation Status

. Examples or Evidence of Practice

| e E_P_;ﬁ:;t_i_a[h] Sop ]l Data Sources/Sapporting Evidence .
-"9ét"-'- e '-._!_-'ui__l_ L SRR
R R T O R Rt S ARt P Cay A s e
1. | The school leadership team analyzes = School analyzes data of all SWDs to identify current RTI meetings, data chats, monthiy leadership
data to identify barriers and initiate barriers and practices for the provision of L o tearn meaetings, monthly grade level meetings,
improvement steps that increase the educational services in general education classes One-on-one and grade fevel data conferences
number of studants with low-and high- and natural contexts. with administration
incidence disabilities, across all grades, + Schoal increases the number of SWDs who receive
in general education and natural educational services in inclusive classrooms and
contexts, natural contexts,
= Data are collected, analyzed and shared with all
teachers regarding student achievemeant of SWDs in
general education and natueral conkexts.
+ Data chats are conducted with students to create
strong accountability and high expectations.

.'Nt':!:t_é_:-'ﬁlijg'ris _'w_n_:h ;D;strittfﬁ?_lﬁ.liﬁd} tcr#i Please see the Appandicas: Gl_ds_sja'ry of Terms section for definitions of the terms found above: leadership téam, low- and high-incidence disabilitios

Comments:

ESE Support Facilitators are part of each grade level team, Students with disabilities are receiving instruction in the general education through coltaborative in-class service models white some
SWDs are receiving pultout services in small groups.
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Indicator. - .. Examples or Evidence of Practice ' - Partially | 1 Data Sources/Supporting Evidence.

2. | The schoot has developed, and regularly |+ The school has developed & plan indicating goals TR ?@ LJL At Tradewinds, RTI meetings, Data Charts,

maniters progress for, goals refated to refated to inclusive practices, . S iy f10°  |Monthly Leadership meetings and menthiy taam
short- and long-term improvement + The leadership team reviews and shares the meetings are held continuously throughout the
efforts to implement and improve language and intent of 5. 1003.57(1){f), £.5., with ' year. The school website provides access to the
inclusive educational practices, as alt staff and stakeholders. school improvement plan and Is updated with
measured by the BPIE, = Once every three years, the school completes a the newest school information.

BPIE assessment and reports the results of all
planned short- and long-term improvement efforts
to the district.

» Tha schoot leadership team analyzes data quarterly
to manitor and evaiuate progress toward meeting
goals related to inclusive practices in the schogi,

» All stakeholder groups are represented and involved
in a collaborative system of decision making to
implement and improve inclusive practices across
the school,

= The schoot provides access to goals related to short-
and foag-term improvement efforts on the schoal
website and on request in the front office.

» The school handbook or website includes
information on the school’s process of shared
decision making.

+ Family input on inclusive practices is gathered in a
variety of ways {surveys, interviews, focus groups,
ete.),

Suggested : e
“schedule, rost

'-N'c';_té: ?l_eas;_e sée the Apf.ﬁéndi e _:-':Gioss'a'_r'y of ‘{em_iéz and-.Réspch_és: sections for. i’nfbrmafiqn' a'b_au't' t_ﬁe' termis fot._i

ndices: Glossar _ i nd:above: stakehalder groups and .. 1003.57(2)(), FS. Schools that have specific
-godls refated to the BPIE indicators currently identifiad in an improvement: plan wolld rate themselves as Partially Implemented. Schools that have ot Incliided goals refated 16 the BPIE indicators

in ‘their improvement plan would rate this indicatar as Not'Yet.

Comiments:
More coliabaration with parents is needed. Conversation will be included at SAC meetings to recelva feadback from the Tradewinds community on Bow to improve on our indusive practices.
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| parsiany | © DataSouices/Supporting Evidence’

3. | The schoai has a key persen who « There are clearly identified roles and responsibilities ESE specialist is responsible for monitoring 1£Ps

aversees, coordinates and monitors the for the key person {e.g., ongoing communication, and best practices.
implementation of best practices for data analysis and progress monitoring of BPIE
inclusive education for all SWDs, goals),

+ The key person is respensible for oversight and
coordination of gosls and action steps related to
inclusive best practices.

» The key person is identified in various schoo}

documents, such as:

-- Staff roster;

-- Professional Learning Community {PLC) minutes;

-» Team planning logs;

-« Staff handbook;

-« School website; and

-- Newsletters,

* 8 % % & w

ﬁo’te.- Aligns with -:Ds_stﬁc't _é_r?iE:Ihdnééfc% '#.6.-'_Pro"gr{és:s'-mdhatp_hng_-'towérd -é'ttaiﬁz‘rie'ﬁ_t'{d_f 'sPI'E'_gozéls wilt occur af_té'_r the school’s initial BPIE 'a_sse'ssment and devélopment

ipriority goalsfaction -

Comments:
Tradewinds ESE Specialist, Support Facilitators, Administration, Autism Coach and teachers collaborate to ensure that all students ara participating to their fullest capabilities in general education.
Thig includes full mainstreaming with suppert for students and teachers. All students are included in field trips, special school events, specials, lunch, shows and all school-wide activities.
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School-Level Self-Assessment 2021-22

| Examples or Evidence of Practice Data Sources/Supporting Evidenes

4. Schoot administrators advocate for all The principat contacts the district to obtain Inclusive schedules, community outreach

SWbBs to have the same school choice information about SWDs who do not attend the ; o - i - |'The Administration at Tradewinds disseminates
options as students without disabilities to school hecause of the type or severity of their information to all stakeholders through

ensure all SWDs receive educational disability or perceived lack of services available at REMIND, EMAILS, Schoo! Website, Letters home
services in their neighborheod school or the schoal. and Individual Education Plans.

schoo! of chaice. + ‘The principal requests services and supports to

foliow SWis in the school.

= The school has a diverse student population that
reffects the full range of students who live in the
neighhorhood school zone, including those with
significant disabilities.

¢« The school is equipped to provide educational
services to all students,

= Families perceive the school as being able to

address their child's needs, regardless of the type or

severity of disability,

Note: Aligns with District BRIE Indicator #3, This indicator addresses the practice of placing SWDs in schools ibased primarily on‘exceptionality, label or setvices heeded, rather than identifying
and ailocating resources for all SWD3 Yo receive educational servicesiin their-neighborhood school or school of choice. Students who are transported to-attend othdr schools are at fisk of ~
disenfranchiserment from the communities within which: they live and lack opportunities to build natural relationships amony the students in the assigned.school, With the practice of placihg SWis
atschbols based on their exceptionality, unintended consequenices include further-Isolation of students with significant disabilities and barriers to scheduling SWDs into heterogenceous ‘classrooms

that have natural proportions of students with and without disabilities, Please see the Appendices: Glossary of Terms section for definition: of ‘the above term natural proportians,

Comhents:

Tradewinds strives to work with all stidents. If a student is exhibiting behaviors that are beyond our expertise, district persennel are called in to assist, After exhausting all resources, an IEP
meeting can be held with the ESE committee which includes the family to place a student in a school that is more equipped to meet the student's needs will be considered. Families with ESE
students cansistently relocates into our schoo! boundary in order for their student to attend our program(s).
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School-Leve] Self-Assessment 2021-22

_ ImplamentationStatus e -

Supporting Evidence . |

5. | Scheol data reflect that ali SWDs, » Alf SWDs, including those with significant Students spend more than 80% of their day

regardless of the typa or severity of disabilities, are scheduled into general education : . with general education students and are
disability, receive their education and classes 80% or more of the day. provided same opportunities as general
related services in age-and grade- + All SWDs receive education in a2 general education education peers.

appropriate, heterocgeneous, general regular class setting reflecting natural proportions

education contexts 80% or more of the and age-appropriate, heterogeneous groups in care

day. academic and elective or special areas within the

school community, as stated in
s. 1003.574(F), F.5.

» 5WDs are not assigned to classrooms based on their
exceptionality or supplementary aids and services
needed,

= SWDs are not assigned to classrooms based on a
perceived lack of resources at the school.

» All teachers ensure that every student feels
welcome and achieves to his or her potential in
general education classes and other natural
contexts,

= All SWDs are involved in befare- or after-school
tutoring Interventions provided for reading and
math.

s Support services personnel have caseloads that
allow for flaxible scheduling of services to SWDs in
general education clagses and other settings.

+ Tothe greatest extent possible, related services are
stheduled and provided tc SWDs in general
education and natural contexts, rather than in
segregated settings, for example:

- o A speech-language pathelogist (SLP) In an
elementary school engages in sma

age-and grade-appropeiate,

‘Note: Aligns with District BRIE Indicator #12. Please see'the Appandices: Glossary of Terrns Section for definitions of the abiove terms: related services, Individual educational plan (1ER), age-

approp _r'iat_e' h'eter}qgerz_egqs 'g_r_a_l.:ps- and suppiementary aids and ‘services.

Comments:
Tradewinds students with disabilities are scheduled into general education {with exception of those with severe disabllitles). Tradewinds administration, teachers and Support Team carefully
analyzes student data to ensure students are placed with teachers who are best able to meet the diverse needs of or school. Education Support professionals are assigned to classrooms to provide

additional support for students. Support Facilitators design schedules to altow for push in and pul out services for students as needed. They also provide support and collaboration to teachers for
students who need consultation and coliaboration.
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" Implementation Status . |-

. ‘Indicator - ;. Examples or Evidence.of Practice . . ‘partially. v | ‘Data Sources/Supporting Evidence
6. | School data reflect that ail SWDs, ages « School administrators collaborate with the district to @ o ol LIL | Tradewinds has one Specialized and three
3-5, receive speciat education and establish programs that inchude students with and oo i |intensive classes without a general education
ralated services in the reguiar early without disabilities in the same early childhood and PreK program at Tradewlinds,
childhood {Pre-K} with peers witheut kindergarten classes.
disabilities. « The school has targets to increase the number of
SWDs, ages 3 - 5, who receive spacial education

*Schools with Pre-K programs only and related services in inclusive classes with peers

without disabilities.
{Note: As of July 01, 2020, the Qctaber + General and special education teachers regularly

FTE Survey 2 will include 5-year-old- coliabarate to plan and implement weekly lessons
students with disabilities in kindergarten based on academic skate standards for early

under State Performance Plan {SPP) childhood. .

Indicator 5. Prior to this change, this * Curriculum adaptations, such as changing the
SBPIE indicator included students who physical or social environment, placing materials in
were the age of 5 in kindergarten optimal positions or heights, breaking down steps in
receiving special education and related a task, assistive devices, alternate materials, etc.,
services in kindergarten). are vonsidered as easy-to-implement interventions

+ Al chitdren receive supports and interventions
necessary to ensure developmentally appropriate
progress prior to referral for special education
services and programs,

+ Developmentally appropriate behavior supports are
provided for students.

« The school reguarly monitors {e.g., monthly) the

number and pragress of SWDs, ages 3-5, who

receive special education and related services in
inclusive settings with peers without disabilities.

Suggested Measu: ércentage of time:each SWD, ages 35, |
spends with same-s reral ecucaton, carty childhood curriculum.

Note: Aligns with District BPIE Indicator #4. Please see theAppéndices: Glossary of Terms for definition:f the above term: curriculum adaptations. Partrérships with private providers maybe
necessary. ' R : . - _ ' R B A

Comments:

Tradewinds has an ESE Pre-Kindergarten program consisting of four classes {Intensive and Specialized). Students are included in all general education special events, shows, assemblies, iunch,
recess and assemblies. Our general education fourth and fifth graders (known a5 "Awesome Buddies®) also work in the classroom with students,
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Partiallv

ata Sources/Supporting Evidence

7. School administrators communicate
expectations for all school personnet to
share responsibility for all of the students
in thelr building and consider all SWDs as
general education students first.

Administrators clearly and consistently articulate the

following expectations for all school persénnel
durfng faculty meetings, School Advisory Committae
rmeetings, PLCs, staff newsletters, ate.:

-+ General and special education teachers are
expected to share instructional and behavioral
suppott responsibilities for SWDs in each classroom
and other schoal settings.

-- 5WDs are not the soie responsibility of special
education parsonnel during academic and non-
academic school activities.

-~ School personnel refer to special education
teachers by name rather than exceptionality of
students on their caseload (e.g., Mrs. Smith rather
than the Autistic Teacher).

-- Ali schood personnet are trained and responsible
for safety and evacuation procedures for SWDs,
Administrators provide written rationale and other
resources {e.q., rasearch articles, newslettars,
websites) with information and strategies on
inclusive practices.

Administrators survey staff to determine beliefs and
attltudes about Inclusive practices.

Administrators review staff schedules to ensure all
persornel have oppertunities to support students
with and without disabilities,

Administrators ensure that all personne] are
responsible for and understand the health and
safety procedures for all students, especizlly those
who have extensive support needs

Students with disabilities are participants in
school-while gvents, Teachers take &
collaborative approach with classroom teachers
and ESE support facilitators. ESE students are
graded on grade-tevel work,

- Mission Statement

- CPST

- Individuat Education Plans
- Safety Plans

= Master Schedule

}Note. Schnoi jeaders are crltltal in 5ettmg and mamtaimng 2 vnsmn for drclusive educat{on with aIE personnel ard across all schaoi classrooms and 5et’cmgs l.‘:reatmg a cllmate of shared
_rresponsability for- ail students inthe school Isa cornerstone of im:luswe educatmn i

Comments:

Tradewinds Support Facilitators, Speech Language Pathologists and other ESE personnel share instructional and behavicral support by having open communication throughout the school day . ESE
schedules are created first before ather scheduling and monitored by administration to ensure appropriate tiered instruction occurs for all students,
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ata Sources/Supporting Evidence

8. Schoal administrators facilitate the use of

» School administrators obtain and allecate resoutces I B LIL  [Students have equitable access to resources.
resources, by school personnel, to {e.9., personnel and materiais) to implement Hea B 17 | Students receive additional support as
implement best practices for inclusive effective inclusive practices. necessary. There are monthly team meetings
education for all SWDs. ¢ Schoof administrators provide and monijtor the use with grade leve| teams and ESE Supports

of resources across all schoal teams, such as:

¢ -- Supplementai matertals for core subject areas
retated to all academic standards;

+ - Text sets with differentiated reading levels;

¢ -~ Accessible instructional materials, {e.q., textbook
set for homework and textbooks with alternate
formats: audio/electronic, braille, farge print);

+ -- Assistive technologies, supports and services;

= -~ Time for instructional planning; and

= - Allocation of personnel aligned with in-class
suppert needs of students (e.g., reading and math
coaches, paraprofessionals, therapists),

3=Note~ Aligns with District BPIE. Indicator #5. Within an MTSS, alz educators. should have : ccess to'a variety f resoﬂrce that Indude com:epts af unwersal deszgn 50 that aII students have access '
to. and can make progress: in- the gerieral educatmn curriculum ) AT : :

Camiments:

Tradewinds administration ensures that materials needad to teach all students are obtained so the curriculum is accessibie to all, Release days are pravided to all teachers to collaborate ang work
with coaches and support parsonnel,
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. ndicater .

pan;a“v E

9. | Schoo! administrators communicate »  Administrators provide all school personnel with

expectations for ali schoo! personinei to ongoing information and rescurces on person first
use person first language in all written fanguage.
and verbal cornmunications, =« Administrators provide guidelines on the use of

First person language is utilized.

person first language in all written, electronic and
verbal communication.

+  Administrators provide strategies to eliminate the
use of disability-related labels in all written,
electronic and verbal communication {e.g., referring
to students by name rather than any label}.

5 : istrict EPIE Indicator #24 Sl Appendices* Giossary of Terms and Resources/?ubi:catlaﬁs sections for informatlon on; supportmg and using person flrst ‘anguage. Language s a
-.jpowerfuf toel When we adopt new. ways af thlnking and talkzng ‘abolt péople with: dfsabilittas, we rmt only exert 3'positive mf}uence ort.their lwes, hut o our-sotiety as-a whole )

Comments:

Tradewinds ensures that all families are provided with first language communication (home and in schosl communication) through print and human resources,




' Indicator

18, | School administrators use job interview *
questions to appraise an applicant’s
knowledge and beliefs pertaining to
diversity and inclusive practices, as
applicable to the position.

School interview team members assess applicant
responsas o ensure & willingneass to implemeant
inclusive educational practices, such as collaborative
planning and teaching, differentiating instruction,
ete.

School interview tearmn members include job
interview questions for instructional staff that assess
knowledge and baliefs of inclusive educationsl
practicas, such as:

-- "Please describe your rofe in a co-taught
classroom.”

-- “Hew would you differentiate instruction for
students in a mixed-ability classroom, including
those on a modified curriculum?”

- *Teli me how you would respond if a parent of a
student with a significant disability inquires about
enralling their ¢child at this school?”

School interview team members include job
interview guestions for non-Instructional staff {e.g.,
paraprofessionals, front office, custodial) that assess
knowledge and beltefs of incluslve educational
practices, such as:

- "Tell me how you would respond if a parent of a
student with a significant disability ingquires about,
enrolling their child at this school.”

-- "Give me an example of a time whan you
facilitated relationship-building between students

with and without disabllitles.”

Appropriate questions are asked during
interviews to better understand tevel of
understanding/expertise in working with
students with disabilities.

araprofassionals, coaches, etc:, include questions refated. -

‘Note: Aligns with District BPIE Inclicator #11..

Comments!

All job and Interview questions are aligned to the school and district’s strategic plan and differentiated to meet the school's specific neads.
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‘Examples or Evidence of Practice -

‘bata Sources/Suppo

11,

School administrators advocate for all

SWDs to be transportad fo and from
schaot and cammunity-based activities
with students without disabilities
attending the same school, except for
those who have an IEP indicating a
shortened school day.

Administrators review bus arrival and departure
procedures for all buses to ensure the safety of all
students and identify potentiat problem areas (e.qg,
physical access, health and safety measures,
adequate supervision for all bus arrivals and
departures)

All bus arrivals and departures occur at the same
time and location for students with and without
disabilities.

There are designated bus monitors in each schoot
whao are responsible for overseeing bus procadures
and identifying potential problems.

The principal has made a formal request to the
district for bus schedules to be changed.

Students with and without disabilities attend field
trips, community-based career or vocationat
instruction and school-sponseored trips together,
5WDs do not arrive late and leave school early
hased upon the bus schedule,

Students are transported with general

education students toffrom field trips and
before/after school.

Nnte* AI:gns wzth Distnct BPIE Indlcator #9. Although 5i:hm3| leaders i may fiot have Fulk: mntro over dlstm:t bils schedufes, they can advocate. for the distrlct to. make changes to schediules so' that
.no students lose academic Hme. on task a5 & résult-of scheduled bus: sarvice.: Schaui Ieaders ican. alsc make requests to the district thmugh wark orders that mclude the construction.of curb cuts at
schooi bus drop«off and:pick-up Iocatians desig natec! for ali. buses. . . . . . :

Cornments:
Alt bus students are rauted appropriately throughout the year. All students arrive and are dismissed as a whole.
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rentation Status

students without disabilities to

participate in all school-sponsered, non-
academic, age-appropriate activities,
inciuding electives, sports, dances, clubs,
field trips, school plays, community
service activities snd graduation
activities.

12, | Alf SWDs have the same opportunities as

Al SWDs have access to all schoo! facilities and
non-academic activities.

Suppaorts, such as adaptive aquiprnent, band
instrumnents and communication devices, are
provided so that S5WDs can fully participate in the
same activities as those students without
disabilities.

Athletic coaches include students with disabilities in
the same activities as those without disabilities,
Club sponsors are chosen because of their
commitment to include SWDs in all club activities,
Case managers monitor the participation of SWDs in
non-academic activities.

All personnet advocate for the inclusion and fult
participation of SWDs in school-sponsored activities,
Swis participate in class field trips with same-age
peers without disabilities, Separate, "ESE anly” field
trips are discouraged.

Schoot personnel model strategies and create
opportunities for students without disabilities to
socialize with SWOs in non-academic contexts,
{e.q., clubg, common gathering areas, lunch, pep
rallies), i
Ability awareness and divarsity training is provided
to zll students in the school,

Same-age paers provide natural supports to SWDs,
as appropriate, to faciliiate social interactions during
schoal-sponsored activities.

SWDis are eligible for and encouraged o run for
student governmant,

All BWDs are eligible, within the same guidelines as
their peers without disabilittes, for candidacy for
homecoming court, prom court, etc.

Families of students with significant cognitive
disabilities receive informnation about all school-
spansored, non-academic activities.

Partivipation in field trips and extra curricular
activities,

Tradewinds and Fire Dance Team

Patrals

Grade Level Performances

Assemblies

Lunch

Awesome Buddies

a5, Organizational rosters;

urveys, focus groups or interviews of students with

Note: Aligns with District:BPIE Indicater. #21.:For many students with disabilities, especially those with more significant-disabilities, learning purposeful skills in the context of meantngful and
Inclusive activities g critical to practicing, maintaining and generalizing what they learn across a range.of natural settings and situations. Educators ‘should consider non-academic activities when
identifying opportunities to develop essential skills such as using money, ordering foud, reading, speaking and asking for assistance when needed in nataral contexts, with non-disabied peers.
-Sehool-sponsored, non-acadernit activities also provide opportunities for students with significant disabilities to interact and develop relationships with same-age peers without disabilities.




Comments;
All students at Tradewinds Elementary are Invited to participate in our school activities, Teachers advacate for students with special needs to be involved. All school wide activities are attended by
all of our students. .
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- Indicator -

Supporting Evidence

13. i All students, including SWDs, are given
equal consideration for recogaition
through honors, awards and other
designatiens offered by the school,

AH SWhs, including those who are working on a
medified curriculum, are included in honors and
awards programs

(e.g., honor roli, citizenship awards, acadamic
awards, science fair and attendance awards),
aexcept those honors and awards based solely on the
reguirements of the standard curriculum

(2.9., class standing for academic scholarships,
honor societies and International Baccalaureate
programs}.

All SWDs are recognized for honors and awards in
the same manner and at the same time as those
without disabilities,

Students are recognized with character
education awards, Reading Across Broward, and
High Flying Eagles awards.

Note: Aligns with District BPIE Indicator #23,

Comments:

There are a variety of opportunities throughout the schoot year for students to earn awards and participate in recognition ceremonies (For example, Honor Rell, High Fiving Eagle Award, Student
Character of the Month, Most Improved Student of the Month and Reading Across Broward),
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N :.I'n::'ili'_k::":\tp_r

14, i School administrators analyze data to
identify professional development (PD}
and technical assistance (TA) needed for
school personnet to implement effective
in¢clusive practices.

Administrators anaiyze student performance data,
staff and family needs assessments/ surveys,
Administrators analyze data from ciassroom
observations.

Administrators obtain Input from IEP teams to
identify specific PD and TA (e.q., augmentative,
alterntative communication [AAC], positive behavior
supperts [PBS1) needed to support individual
students.

PD and TA are differentiated for each staff membaer,
as per thelr assessed needs.

When a2ppropriate, individual staff members include
PD and TA goals related to inclusive practices in
their individual professional development plan.
Regular review of student learping data is reflected
in an effort to determing ongoing PD and TA needs.
Regularty scheduled {at least quarterly) data
checks/discussions are conducted across school
teams to Identify ongelng PO and TA needs of
teachers.

RTI meetings, data chats, professional
development plan, classroom cbservations,
Meetings are held to analyze data to identify
barriers of fearning for alt students,

as @ one-size-fits-all approach.

Note: Aligns with District BRIE Indicators _#B'ahd.#'?.-__s'cbool administrators are en_r.:duf'é.g:éd:_to_-dé_\i_elﬁp._PD and TA -tﬁét-érg.'différen'tiated_'5a's_e_d on"-i_n'éividua’_l.'e:d_uc:at'o'r_-:éfhd?pr taan fieeds 'énc_!-'nc_t-_

Comments:

all
teachers across all grade levels.

Administration schedules Data Chats, RTE Meetings, Monthly Team Meetings with teachers and grade levels, Support Facilitators and other staff responsible for a particular student(s). Data folders
are kept by teachers and facilitators on ESE students to track goals, Teachers are trained by Support Facilitators in the coliection of data to track goals. Data Binders are collected quarterly from
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| Implementation Status .

| . Partially

1" Data Sources/Supporting Evidence

15,

Schoal leaders provide job-embedded
professional development for alf school-
based personnel, as approgriate for their
job role, on best practices for inclusive
education for ali SWDs,

# ¥ & % » % B % »@

= % 8 & @&

Administrators identify collaborative teams,
including general and special education staff, to
participate in all PD related to effective inclusive
practices.

PD is provided thraugh existing school structures,
such as PLCs, faculty book studies, collabarative
team planning, lesson study, peer coaching and
critical friends groups,

Strategies for effective inclusion are provided and
maodelad in the classroom setting.

PD is pravided to collabarative teams, t¢ include the
foliowing topics.

-« Curricular accommoedations and modifications in
general education classes and non~instructionad
activities

-- Embedding IEP goals into the general aducation
instructional activities and natural contexts

~- Access points for math, language arts, science
and social studies

-+ Universal design for learning (UDL)

-- Differentlated instruction (D1)

-- Classroom managemeant strategias

-« Data collection and znalysis

-- Accessible instructional materials

-- Asgsistive technology

-~ Communication supports {AAC)

-- Visual supports

~+ PRS

-- Alignment of modified curricuium to general
education standards

-« Formative assessment

-~ Collaborative planning and teaching models

-- Flexibie schaduling

-- Peer supports

-- School-family communication/coliaboration
Schoot leaders participate in professional
development activities provided to teachers and
staff on inclusive educational practices.

School leaders provide electronic learning resaurces
related to inclusive educational practices {e.g., FIN's
Busilding Inclusive Schools} for all SWhs,

Cutside resourtces, such as webinars, FIN, FDLRS,
and CARD, are procured for the provision of PD.
Schoe! leaders provide a published schedule of PD
oppeortunitias, made available throughout the school
year, for all school personnel.

Administrators provide ongoing support for new

At Tradewinds, a needs survey is completed by
classroom teachers and analyzed by a
committee to identify the biggest challenges.
Professional development is offered for all
employees that pertain to their job
responsibilities




personnel whe are hired after the beginning of the
schaaol year,

jities, master schedule {showi

Neote: Alighs with ‘District 8PIE Indicators #33-#17 and #19, Please se¢ the Appendices: Glossary.of Terms.for definitions of the above terms: -access paints, collaborative teams and.visyal - -
supports. Itis recommended that schopl administrators maintain an active role ih thieprovision of PD activities-for their faculty and staff, This includes participaticn '3r’1_'3P_D'_acti_vi_ties_-an_ﬁ'_mohito’ri_ng' :

of progress toward meeting PD goals for individual teachers and/or teams. .

Commaents:
Grade level teachers and ESE teachers meet monthly to discuss all students. All teachers use formative assessment conductad by teachers during the learning process in order to modify teaching

and fearning activities to improve student attzinment. Paraprofessionals are trained as needed to werk with students in need. Qrganized Professional Leaming Cammunities (PLC) wilf be conducted
for paraprofessionals through-out the school to better service the students.
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16.

School ieaders facilitate job-embedded,
technical assistance for all school-based
personnel, as appropriate for their job
role, on best practices for inclusive
education for all SWDs.

A key person at the school coordinates activities

related to needs assessments and TA for individual
staff and ¢oliaborative teams.

Schoaol leaders facilitate the provision of technical
assistance for individual staff and collaborative
teams as determinad through PD and needs
assessments, such as;

-- In-class coaching or coliaborative teaching
models;

-- Devalopment of professional learning
communities;

-- Classroom demonstration of instructionat
strategies;

-- Team probiem solving;

-- Flexible scheduling;

-- Planning and implementing behavior supports;
~» Planning and implementing visual supports;

-« AAC and other instructional technologies;

-- Planning and application of curricular
accommeoedations/modifications; and

-- Planning instruction basad on UDL and DI.
Teacher leader(s} are identified to provide ongoing
follow-up, coaching and feedback to teachers and
teams.

Qutside resources, such as FIN, FDLRS and CARD,
are procured for the provision of TA,

Inclusive scheduling, team problem salving,
coaching opportunities, professional learning
communities.

Tratning through school and district

are provided for alf to attend

ASD Coach trains paraprofessionals who work in
the Cluster setting and those who work with
ASD students

Assistive technology and technology training is
available through out the year by the district
and in school professionat development

Note.' Ahgns wsth D;stru:t BPIE- Indicators #1d-5 17 and #19, It is recc:mmended that schcol admm:stratcrs ma:ntain an. actwe rote irn-the prw!sion of TA activities for thetr facukty and staff, This
chiudes memtarlr:g of progress: taward meetmg Phgoeals for. !ndiwduai teachers and/or teams.. : :

Comments:
Professional developrment is provided for all staff by schoot and/for district support,
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TRADEWINDS ELEMENTARY SCHOOL (BROWARD)

erice of Practice :

‘Data Seurees/Supporting Evidence |

Schoot administraters ensure that
collaborative planning time is used
productively and reflected in general and
special education staff schedules and
instructional plans.

The school master schedule reflects collaborative
planning tirne for collaborative teaching teams.
Administrators provide structures for release time
for planning {e.g., floating substitute teachers, duty
release).

Administrators ensure that teacher duty
assignments are distributed across all staff, allowing
tirme for coflaborative teachers to plan.

The principal schedules time for secondary special
education teachers, assigned to different
departments {e.g., science, Engiish, history, math}
to meet with general education teams to discuss the
progress of students they have in common.
Monthly PD days are designated for teams
(including ESE and general education teachers) to
pian and discuss grade~level or subject-area
concerns related to curriculum and student
interventions.

Agendzas and logs from collaborative planning
sessions are avaitable for administrators to review.
There is evidence that lesson plans are developed
cofisboratively and include shared roles and
responsibliities for instruction and assessment,
There is a schedufe and record of PLCs related to
the review of student work and Instructional
planring.

Meeting logs show evidence that student data are
reviewed, discussed and used to guide ail
instructional decisions made by teams during
collaborative planning time,

Coliaborative planning times are arranged in
master schedule for ESE teachers to collaborate
with general education teachers.

__p%armmg sessions, walk-th

Note. Aligns with D;stmt BPIE Indicator # 15, School admm:strators ara encouraged to ;arovide support to teams dunng planmng t|me, su:h as oversxgh ‘of and- suppmt far team. plannmg agendas -
and actlv:tles, ass:starsce w;th team pmbiem solvlng and provision of resources for pfanmng ﬂme (e.g., re!ease of reguiarly scheduled bus, duty time for coilaborative piannmg) :

Comments:
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or Evidenice of :_P'féqtqce

ing Evidence P

education (CTE) teachers have regulary
scheduled opportupities ta consolt with
special education teachers and related
service providers to implement strategles
that support the learning of all SWDs in
their classes.

18. | Speciai, electives and career technical

A music teacher has several SWOs in his classes. A

spacial education teacher is available to cbserve
students during class and discuss accommadations,
modifications or ether appropriate supports for
these students.

The physlcal therapist provides consultation to the
physical education (P.E.) coach related to adaptive

equipment for students who need mobility supports,

The oceupational therapist provides giidance to the
business education teacher on the use of assistive
devices, such as adaptive keyboards, for a student
with fine mator support needs,

ESE teachers and support services personnel solicit
feedback from specials, electives or CTE teachers to
determine the effectiveness of instructional
accommodations or modifications,

The ESE teachers provide monthly updates with
specific student information, instructional strategies
and/or uzeful articles to teachers.

The LATS team provides guidance and training on
the use of assistive technology devices,

Specials classes need additional support and
collabaratlon with ESE team,

At Tradewinds, Consuitation with ESE Support
Facilitators and ESE providers and general
education teachers is done daily through face to
face conversation, emails and phone calls,

Meetings are held between all stakeholders as
needed.

ESE Team meets with grade level teams to
collaborate with teachers on different
grade levels an common students.

‘Suggested Measy

“Note: - :

Comments:.

Tradewinds staff development plan includes training for Special area teachers and all instructional staff on best practices for Students with Disabilities, Data is analyzed and discussed with
Administrators, Teachers, Support Facllitators and Specials Area teachers,
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TRADEWINDS ELEMENTARY SCHOOL {BROWARD}

Data Sources/Supporting Evidence *

All students are instructed on Florida State
Standards. Florida State Standards are

IEP geoals and objectives for all SWDs are aligned to
the state standards.

General and special education teachers
use the Florida Standards as the

foundation for instruction of all SWDs, » General and special education teachers can scaffolded for students on access points.
including those with a significant articulate what all students need to know,
cognitive disability, understand and be abie to do in relation to the state

standards.

+ The instructional goais and learning targets of
students with the most significant cognitive
disabilities are based on accass points,

» Teachers modify learning goals and instruction for
students with the most significant cognitive
disahilities using the same, or similar, age-
appropriate materials as those used by students
without disabilities.

'}N.Q.te_‘.: : 'F_t.)r'.;_a_{l SWDs, inel uting ‘those who- aretaking ._al_i:'ei'nat'é assessment,: educa tors shoisld ._'dgv:e';

"Standards,

fop .5_Iea|-_'r_1mg -'_gc_ai';-: and assess progress Sfowarcj-'meé_fing ‘those. g_qai_'é-: based '_shft_h"eg Florida

Comments:
All students are taught or axposed o the standards.,
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- Indicator

‘Examples or Evidence of Practice

20. | An MTSS and problem-solving process is School personnel use a problem-solving process to MTSS s utilized to meet the needs of all

consistently used by school personnel to identify appropriate instructlonal and behavioral I E students and provide approprlate Tiers of
ensure progress in the general education interventions. instruction/support.

curriculurmn, across all grades and = There is a schoolwide plan to provide schoot

settings, for all students with and without personnel with ongoing PD and TA on the

disabilities, implementation of an MTSS framework.

+» Members of the school MTSS team are assigned to
provide support to specific grade-level or subject~
area teams.

« PD and TA activities for implermenting MTSS are
documented, Including evaluation criteria ta
measure desired putcomes.

+« PD and TA activities are provided with the goal of
matching tiered supports with the instructional
support needs of individual SWDs in general
education classrooms and natural contexts.

= Families are provided information and opportunities
te understand the MTSS procass as it relates to
tiered interventions for thair child,

« Administrators allocate resources to support
schoolwide MTSS, functional behavior assessments
{FBA) and PBS plans,

* An FBA process is used to identify triggers and
replacernent behaviors for any student who needs
additional bahavioral support,

» School rules are translated into specific applications

for classrooms, hallways and other school areas as

part of a schogiwide PBS plan.

: th_é:' For more mformatmn ‘and resources on zﬁe MTSS an"d _-'p'|_*_6b'te_m?_sd'lv}_r')'g.f;p_ra__c’gs's, please refer to 'th_‘s: Rppé_é‘lt:iif_.'g._s}_ :_Q;oss_éry and Reso( rcéfs}Pubiié_:a_tibp'_s sectiors,

Commants:
At Tradewinds RTI Meetings (administration, ESE, Guidance, Literacy Coach, Teachers, Psychologist, Soclal Worker) are held bi-monthly to analyze student progress and collaborate with teachers
on interventions and strategies to use in the classroom, A framework of goals and calendar are provided of when we will meet again and when teacher documentation is due, Parents are invited to

the MT55 meetings to discuss their student’s concerns. Classroom rules and consequences are clearly posted in &l classrooms. Pareprofessional suppart is provided across the grade favels for
students with disabilities to assist teachers in meeting student neads,
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Indlcator gy 3 v e

Examples or Bvidence of Practice.

Implementation Status

|- ‘pata sources/supporting Evidence

2%,
personnel use formative assessment
procassas and tools to gather, analyze
and evaluate data about effective
instruction and behavior interventions for
ail students with and without disabilities
in general education and natural
contexts,

* & F & ¥ % % B 8 &

interventions as those without disabilities,

General education teachers collaborate with special
education teachers, and sther related services
personnel, to use a variety of data collection tools
and processes to continueusly assess progress of
SWDs in general education classrooms and natural
conte

to use a varlety of data collection toois and
processes to continuously assess progress of SWDs
in general education classrooms and natural
contaxts, such as:

-« Checklists

- Profites

-- FBA toals;

-- Ecological inventories;

-- Task analysis;

-- Portfolios;

-~ Performance assessments;

-« Reading assessment tools; and

-- Seoring criteria/rubrics.

All teachers use formative assessment data to
adiust instruction, revise behavior plans and
determine individual student responses to
interventions in general education and natural
contexts,

Instructional personnel consider SWDs as general
education students first and use data-driven
decision making to identify supports needed for
SWDs to make progress in general education and
natural coniexts,

The schoot has designated personnal with expertise
in gathering and analyzing student data who provide
ongoing support in the use of formative assessment
processes,

All BWDs have access to the same muiti-tiered

students.

Prograss Reports

individual Education Plan Meetings

RTI Meetings

Collaboration between Support Facilitaters and
classroam teachers

Comments:

all acadernic areas andg behaviors,

ESE and general education teachers at Tradewinds use formative assessment data to adjust instruction, revise behavior plans and determing students with disahilities responses to interventions in
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- fmﬁié'att_:ir_'",'

Data Sources/Supporting &

80% of thelr day In generat education

identify effective instructional and
behavioral intervertions that, when
implamented in general education and
natural contexts, allow SWDs to make
progress toward meeting IEF and
learning goals.

Teachers of SWDs who spend fess than

classes use formative assessient data to

Special education teachers use formative
assessment to identify student needs, adjust
instruction, revise behavior plans and identify
opportunities for learning in general education and
naturat contexts.

Teachers of students in self-contained classrooms
use formative assessment data to increase time
SWDs receive instruction in general education
classes, such as observational data to identify
effective behavior supports for learning in the
general ~

education classes, such as observational data to
identify effective behavior supports for learning in
the general education classroom.

Teachers of students in salf-contained classrooms
use formative assessment data to increase time
SWDs receive instruction in natural contexts, such
as lunchroom, media canter and schoogl store.

Students get access to the general education
curriculurn, visual schedules and strategies are
implemented to meet students’ needs,
interventions are utifized to support students
toward meeting theair IEP goals.

.serulcas in a: puli-out model,

;Not frhls Indicator ref&rs 10 the use af formatwe assessment data to ensure SWDS sewed ln sell"—
aducation casses, Assessmernt-data.are: used ta determme intenrentmns ang suppoz‘ts that follow the student :nto generai educatmn classes ramar than prowdmg educatimal supports and

conta;ned and resource settings have opportnmties ta recewe educatlonal services in genem!

Comments:

all academic areas and behaviors,

ESE and general education teachers at Tradewinds use formative assessment data to adjust instruction, revise behavior plans and determine students with disabilities responses ko interventions in
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There is a schopiwide approach to

‘the school has one or more schoolwide programs in Through responsive classroom and morning

facilitate positive, interdependent place that addrass the following: e o meetings, students learn to build relationships
relationships and social responsibility -- Formal, atademic and social peer suppert with one another, regardless of disability.
among all students with and without -« Social angd community inclusion

disabilities across all general education -- Anti-bullying

and natural contexts. -- Conflict mediation

-- Student problem solving

-- Character education

-~ Self-determination and self-advocacy

-« Community sarvice prajects

~~ Global cuitural and diversity awareness
Teachers include team-building and class-huilding
structures to create and suppoert positive
interactions among students with and without
disabilitias.

+ Schoot guidance counselor{s) are involved in
identifying and coerdinating schoolwide programs
for anti-bullying, pear supports, etc.

# & % &K 5 % 4 & & B

Note:-Aligris with District BPIE Inticator #22. These programs can'be formal or Inforrmial, but should involve the éntife school: - =~

Comments:

Through guidance activities, responsive classroom and SEL activities, student problem solving is addressed along with self esteem, conflict resolution and behavior issues that arise. Qur "Awesome
Buddy" program allows for students without disabilities to work side by side with our students with digabilities in classrooms and special activities (on and off campus).
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ta Sources/Supporting

24, iThere is & schoolwide approach for
planning and implementing UDL. across
all instructional and non-instructional
schoel cantexts.,

Teachers differentiate instruction to allow multiple
means of regresentation, expression and
engagement,

Lessens are presented in visual and oral formats,
The student responds using eye gaze, choices cards
and/or gestures.

Appropriate response time is given for SWDs Lo
participate,

instructional technology, matched to the needs of
individual students, is effectively used for instruction
in al classrooms.

Teachers and support personnel use assistwe
technology for students who need it, including low-
tech strategias and high-tech cornmunication
systems and software, such as:

- Book pages equipped with foam tabs for Pre-K
students to easily turn pages;

-- A visyal schedule that includes ftems with Velero
for ease of manipulation on the schedule board;

-~ Wide classroom aisles to accommodate students
with limited mobility;

-- Tahle heights adjusted to accommadate a
wheelchair, a stander or students of short stature;
-~ Choicg boards or software programs for visual
schedules and assignments;

-- Pencii grips;

-- Wood blocks to raise the desk level;

-- Specialized computer software, digital text,
iPads™, Alpha-Smarts™ or FM systems to ensure
meaningful participation in instructional activities;
-= A student with scoliosis is provided with a lab
stool with 2 back so that he can participate fuily in
instructional activities; and

-- An FM syster is provided in class for a student
who needs auditory support.

Teachers atlow students to respond orally on
assessments,

Teachers tier assignments/assessments,

Teachers invaelve students with disabilities by
regularly using instructional strategies that support
more complex thinking rather than watering down
the curriculum,

A varigty of instructional formats/ supports are
nrovided for SWDs

Professionat Learning Communities

Visual Supports in classrooms, iPads, laptops
and desktops with programs for all students, AT
devices, PECS for communication matched with
students

Interactive Boards in majority of classrooms
FM Systems for students as needed
Paper-based assessments

Tierad assignments, materlals and tests

Extra Response time for students

Lessons “chunked®

Visual schedules

Suggested H 'asuras. Ciassroom obsewauon

sson pl' 'ns reﬂect u:_

D %hnclagylaz and the prmmpzes of UDL‘ R P S S ST

Note. Creatmg Iearnmg enwronments usmg the pnncipals ‘of UDL dogsnot.mean teachers water dc:wn the curr&culum for SWDS Students with' IEPs are expected to know and understand the
‘same cohcepts as those without disabilities {with varying levels of complexity), through muitiple means of representation, action and expression and engagement.




Camments:
Teachers and paraprofessionals have continuous training in the use of high and low tech assistive technology devices, Staff is also trained in interventions and strategies.
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Data Sources/Supporting Evi

25. | There are a varicty of service delivery
models in place, across all grade levels,
to provide Instruction and related
services to SWDhs in general education
classes and natural contexts.

Administrators and teachers can articulate different
ways to deliver special education services in general
education settings.

Reiated services are provided, as appropriate, in
genarzl education classes and natural contexts:
language therapy is provided toe SWDs during
reading instruction,

physical therapy is provided during P.E. or recess
and occupational therapy is provided during writing
activities.,

When developing the schoaol’s master schedule,
SWDs are scheduoled first

‘The schogl master schedule reflects a variety of
service delivery models used across the school,
including co-teaching, support facilitation and
consultation,

When providing in-class supports, teachers select
and use various approaches, such as station
teaching, paratiel teaching and alternative teaching,
based on the neads of the students and the
intended outcome(s) of instruction and assessment.
Collaborative teachers can explain why they
setected a structure for a particular lesson.
Collaborative teachers share accountabifity for co-
planning and co-delivering instruction and co-
assessing all students.

Administrators note and provide feedback on
collaborative teaching structures as part of the
teacher evaluation system.

Inclusive schedules, appropriate therapies and
differentiated instruction and support are
provided for students on all levels,
Consultation with RTI Team

Staff is well versed in strategies to deliver
services to our special needs population,

At Tradewinds, administration takes into
congideration the schedules of Special Needs
population first.

‘Note: Semce delivery models used- to sewe students in mcfuswe ‘classes- include cunsu!tatnon, supprzrt facnl:tation and co»teachmg For mare mformatmn, please see the: Resources{?ubhcatmns
sectton Course Code Dlrectory and. Instructiona% Perscmnel Assignments e g :

Commants:

Administration at Tradewinds Elementary creates schedules conducive to meet the needs of students with disabillties by scheduling ESE first and warking with district persenal, Teachers and
Support Facilitaters work closely $0 students de not miss core lessons In the general education classroom. Services are provided are push in and pull out depending on the student need.
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_'-._-:Ih'dicator

" -Examples or Evidence of Practice

ata Soiirces/Supporting Evidence

26. | All paraprofessionals have received PD
that includes clear descriptions of their
work responsibilities and strategies for
providing support to SWEs in general
education classrooms aned natural
contexts.

Paraprofessionals receive ongoing training on topics
relative to their work responsibilities

(e.9., the nature of specific disabilities and impact
on earning; providing cormmunication, physical,
social and acadernic supports; health, safety and
hygiene needs; and confidentiality).

Qutside resources, such as FIN, FDLRS, and CARD,
are procurad for the provision of training to
paraprofessionals.

The roles and responsibilities of paraprofessionals
are clearly outlined and communicated by
administraters and teachers.

The principal ensures dedicated time for
paraprafessionals to consult with teachers and be
involved in student JEP meetings.

Teachers and paraprofessionals discuss strategies

and methods to provide individual supports to $WDs

in genera! education dassreoms and natura)
contexts,

Adninistrators and teachers monitor the activities of

paraprofessionals to evaluate the effectiveness of
supports provided to SWDs.

Paraprafessionals can clearly artculate the learning,
cammunication and behavioral support needs of the

SWDs they serve.

Paraprofessional trainings are being offered on

early release days.

ptia _s, paraprafesa

:Note~ It is irportant. that paraprafesslonais undearstand How.to suppnrt Iearning ‘while: usmg the least _
'-Ieam:ng opportunities and technical assistance refative to their assigned students and job responsibifitics, ?araprofessmnals mput on student learning {academlc, behaworal and socal} is crftlcai
.to planmng and :mp!ementlng appropnate supports as’ par‘t of the 1EP. and cumcuium team plannfng processes .

trusive interventions for SWDs. Paraprofesswnals shou!d b inclhuded in professmna[

Comments:

Paraprofessionats will benefit from attending professional development in best practices, accommodations and training to foliow safety plans and FBAs,
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Grade fevel teams Include all teachers {General
Education and ESE).

All special education teachers are full, A secondary school special education teacher is an

coflaborative members of a general active member of the sociat studies department.

education curriculum team, » An elementary school special education teacher is
an active mernher of the third grade team,

« Special education teachers collaborate with general
education teachers te share and implement
instructional decisions made by the team.

+« Special and general education teachers meet
regularly to share information on curriculum and
individual student support needs.

+ All team members receive minutes of team
meetings and have inpul into decisions when not
available to attend in parson.

+ Special education teachers are net pulled from
regularty scheduled classroom schedules to attend
other meetings {e.g., IEP or parent conferences),

‘Nate: Although, ail special ediication teachers may not be
o meet with-sach:téam throughout éach grading .geriod.:
ipre-sehool planning the following Monday. . 1 -

avallable to meet with.each-cirriculum team during dvery scheduled team meeting, they should flex iheir schedules to have chportunities:

Far example, Mrs. Smith :may meet with the third grade team during "D!'T'E.f$cr_:qo¥ planning time-on Monday, -and the fifth grade team auring.

Comments: .
All teachers attend grade level meetings. All students are discussed at these weekly meetings, Support facilitators are assigned a grade level and currently meet once per month with that team.
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‘Indicator Data Sources/Supporting Evidence

28, | General and special education teachers Teachers identify and discuss their various roles ESE teachers and general education teachers

use regulerly scheduled collaborative {e.g., collaborative teaching structures) during the s R have buiit collaborative relationships with one
planning time to darify their roles and tesson-planning process. ancther,

responsibiiities while planning effective » When planning, teachers consider the application of

instruction and assessment for ail UDL and DI as part of every lesson.

students. +« Teachers determine appropriate accommodations

and other supparts {e.g., behavior, visual and
communication) for individual students.

+ Teachers have consensus on grading procedureas,
aspecially when accommadations or modifications
are provided for individual students.

« Teachers share roles and responsibilities such that
distinctions between special education and the
content- ar grade-leve! teachar ara nok obvious.

« Teachers have parity in their rofes so that one
teacher does not have more responsibility for
instruction and assessment than the other.,

« Teachers reflect on and assess their effectiveness as
collaborative teachers.

* Administrators provide ongoing support to assist
collaborsative teachers in identifying, clarifying and
devetoping their roles and responsibilities.

‘Noter Please see the Resources Section: DOE Caurse Code Dnrectcry, Plaase see the Appendlces Giossary of ‘ferms sectlan for deﬁmtlons of the above terms Col!aboratwe models of
_-suppart—consultatlen, 5npport facihtat}on and co-teachmg‘ ? i : i i ; y i

Comments:

Support. Facilitators will continue to be includad as needed during RTI meetings and grade level meetings, The purpose of this collaboration is to discuss students academlcs and behaviors and to
support the effarts of teachers with resocurces and data.
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28, | Family members of SWDs are + School sdministrators actively vecruit family R A £y LIL  |parents of ESE students are invalved in the IEP
contributing members of schoel decision- mernbers of SWDs to participate in school decision- R Lo {73 |process, RTI, PTA, and SAC.
making groups, making groups, including the School Advisory
Council,

+  Family members of SWDs are active members of
groups such as the Parent-Teacher Assotiation
{PTA} and schoo! sub-committees {e.q., Fall
Festival, Band Boosters).

= Family members of SWDs participate in school
decision~-making based upon annual measurable
outcome data for students with and without
disabilities.

dvisery Council, ‘family mierbers of tudents wnth disab;iities shou!d be nciuded in aii demsaon maklng groups' tha nclude family members of studen wsthout
.__chool sub commlttees . o : . : IR . g

Comments:
Individual Education: Plan Drafts and Parent Infermation forms are sent ta parents five (5) days in advance of ESE Annual meetings. During meetings, parents are active participants in completing

their child’s Individual Education Plan.
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30. | Learning opportunities and resources are |+ Data are gathered from families via surveys, PR S Coffee and Comprehension, curriculum nights

provided to families of SWDs as a result interviews, focus groups, suggestion box, etc. R o

of needs assessments and student data. |+ Learning opporiunities and resources are identified
and provided to families based on family surveys or
interviews, schae! climate surveys, IEP goals and
student data.

+ Information and strategies are provided on topics
such as halplng with homework, test preparation,
understanding LRE and inclusion, developing
meaningful IEP goals and postsecondary school
opportunities,

» Schedule of ongoing learning oppartunities is
provided to all families via newsletter, website,
emails, e,

« Family learning oppeortunities include content and
activities that are transiated for families whose first
ianguage is not English.

Notex R _ _z_s:lﬁnb_é'rta'r_s't: orfam se.s._'-to n _ef’st’aﬁﬁd w_é\'fs'
0. supparf the:r ch!lﬁs Ieam:ng goals and obJer:twes at home and: ln community settmgs. SO T

Comments:
Translators are consistently provided during school-wide events, conferences, ESE staffings, and other school-relsted programs/activities for our families.
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idence of Practice

Resources and cormmunication are provided ta
familles to assist their child with disabilities.

A fifth grade co-teaching team sends a letter hame
during the first week of school that gives a broad

When communicating with families of
SWDs, all personna! conslder family

members as a resource and obtain their cutline of what the students will learn, homework Individual Education Plan sent home five {5)
input in ptanning and problem solving. and grading procedures, ideas for how parents can days prior to meeting with Parent
support good study skills and homework habits, etc. Parent/Teachear Conferences
+« Team/fdepartment meeting notes reflect family input Email communication
on developing educationai, behavioral and/for social Phone Conferences

strategies for their children, such as an individuat
PBS plan and FBA.

» Families recaive support and resources, such as
checkiists or point systems, to implement behavior
support plans at home and in the community.

« Teachers maintain ongoing communication with
families to ensure support plans are consistent from
school to home and community.

» Teachers obtain family input on creating a student
profile for a student with significant behavioral
support needs {e.g., interventions that have worked
at nome or in other settings).

» Structures are in place for educators and families to

share ongoing Information about access, eguity and

progress of SWDs.

Notes Farnily members are experts abouit their child. Thelr ingut s invaluable in identifying and providing appropriate supports for success,

Comments: :
Tradewinds completes and submits a School Improevement Plan to the district. Itis also available to the public on the Schoo! Web-Site, Al stakeholders are invited t6 join our monthly SAC
mesatings and provide input in all school improvement objectives,
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At the end of the schoot year, the schoo! provides a o o g Appropriate reports are given to district and

Reparts of pragress toward implementing

inclusive practices are disseminated to report to the district that includes progress toward BTN community.
families, schoot district personnei, and implementing and improving inclusive practices.

community members annually. + The school administrator provides a report to

families as part of school open house activities,
= The school edministrator provides a report to all
school personnel as part of pre-schoaol activities and
throughout the year.
»  The school administrator provides a report to other
school administrators during district meetings.,

Fm and long-term improvement. . [

Commaents:
Muitipte sources are used to report progress to all stakeholders.
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The school uses a person-centerad
planning process for SWDs.

There is an established pretocol for facilitating a
smooth transition for SWDs from grade to grade and
schonl to school.

Personnel use the Circles of Friends activity to
identify natural learning and social/friendship
supports for SWDs in general education contexts.
Persan-centered planning is used for SWDs to plan
for independent living, postsecondary education and
Careers.

SWDs have opportunities to learn and practice skills
associated with self~determination.

Personnel use the Students Transitoning to Adult
Roles {5TAR) process for SWDs transitioning from
school to postsecondary education.

Personned use the Planning Alternative Tomorrows
with Hope (PATH) or McGili Action Planning System
{MAPE) te determine person-centered planning
goals for the future in general education and
community contexts,

The schon! involves adult and community agencies
and postsecondary education institutions in person-
centered planning.

Students are carefully recommaended for
placements in the next grade leval to
accormnmaodate for appropriate studant needs,
transitions to middle school are carefully
desighed, students become involved in their IEP
as they get alder,

‘the Appendfces Glossary of Terens’ for def‘nitions ‘of the terms person centered p%anmng and 5e$f—determ!natzon Far more informatlon on’ STAR PATH MAPS and Clrcles of Frsends please refar tc
the Append;ces Resource{?ubhcatsons section. ~ . o : R . :

Comments:

participats in their transition mesetings.

Matriculation mestings are held for 5th graders and outgoing Pre-kindergarten students. Transitional IEPS are completed for 5th grade ESE students. Students 12 and older are invited to
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School uses @ team dedision-making
process to ensure SWDs transition from
grade to grade, school to school and
district to district to ensure placement in
the LRE.

Supports are in place and are passed seamlessly

between sending and receiving parties.

Vertical planning between teachers from scheol to
school includes sharing information and effective
instructional or behavioral supports for individual
students.

Administrators proactively ensure that supports
fellow all SWDs as they transition from grade to
grade, school to school and district to district.
Structures are in place for the educational and
transition teams to communicate and plan
postschool opportanities for SWDs,

Schools identify and share individual needs of
SWDs, through the fexible scheduifing process, as
they transition from grade to grade.

in the spring, the schosl coordinates an orientation
for students moving from elermentary to middle
school or middle to high schoot,

including giving a tour of the building, reviewing
important information in the student handbook and
orienting studants to school procedures,

The school provides opportunities and transportation
for a student with autism spectrum disorder,
transitioning from one schoot ta another,

to spend time in the receiving school's classrooms
for a week, with appropriate support (e.4.,

Student transitions are carefully designed from
year to year.

Collaborative Problem Salving Team

Individual Education flans Articuiation Meetings
for Middie School and Kindergarten RTI

In the spring, school coordinates an orientation
for students moving from efementary to middle
schoo! to visit the campus

Middie school representative joing SAC to
answer parent questions Kindergarten Roundup
for incoming

Kindergarten parents to obtain information and
see the school,

uggestedl'-i — — . RN ;Iy 3

paraprofessional, visual schedule; social supports).

Nates Aligns wiith District BRIE Indicator #10.'

Comments:

General education teachers and Support Facilitators plan for the success of each student. In the spring matriculation meetings are held to make transitions seamless
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Indicator 1. Schoaol analyzes data to identify barriers and initiate improvernent steps that Increase the number of students in gen. ed.

=

Indlcator 2. The school has developed, and reguiarly monitors progress for, goals related to short- and jong-term improvement afforts te Implement and improve inclusive educational
practices, as measured by the BPIE, ‘

Indicator 3. Schoaol has a key person who coardinates and monitors the implementation of inclusive education.

Indicator 4. School administrators advocate for all SWDs to have the same school choice options as typical peers.

Indicator 5. School data reflect that afl SWDs are educated in gan. ed. contexts 80% ar more of the day.

Indicator 6. School data reflect that all SWDs, ages 3-5, receive special education and refated services in regular Pre-K and kindergarten classas,

Indicator 7. Administrators communicate expectations for all personnet to share responsibility for all students.

Indicator 8, Administrators facilitate the use of resaurces to implement best practices for inclusive education.

Indicator 9. Administraters communicate expectations for all personnel to use person first language.

Indicator 10. Administrators use job interview questions to appraise an applicant’s knowledge and beliefs pertaining to inclusive practicas.

Indicator 11. Administrators advocate for all SWDs to be transparted to and from school with typical peers attending the same schaol,

Indicator 12. All SWDs have the same opportunities as typical peers to participate in all school-sponsored, non-academic, age-appropriate activities.

Indicater 13. All SWDs are given equal consideration for recognition through honors, awards, atc.

Indicater 14. Administrators analyze data to identify staff professional development and technical assistance neads related to inclusion,

Indicator 15, Administrators facilitate job-embedded professional development on inclusive practices for all school personnal,

Indicator 16. Administrators facilitate job-embedded, technical assistance on inclusive practices for all schoaol personnal.

Dlaoomoioio|s|laaioo|s, .

Indicator 17. Administrators ensure collaborative planning time is reflected in general and special educator schedules and instructional plans.

53]

Indicator 18, Specials, electives, and technical education teachers have regular opportunities te consult with special education teachers.,

Indicator 19. General and gpecial education teachars use the Flerida Standards as the foundation for instruction of all SWDs, including those with a significant cognitive disability,

indicator 20, A rmulti-tiered system of student supports and problem-solving process is used for all students with and without disabilitles.

Indicator 21. Instructional and related services personnet use formative assessment to analyze and evaluate data about effective instruction and behavior Interventions for SWDs.

Indicator 22. Teachers of SWDs who spend less than B0% of their day in general education classes use formative assessment data to identify effective instructional and behaviaral
interventions.

Indicator 23. There is a school wide approach to facilitate positive, interdependent relationships and social responsibility among all students.

Indicator 24. Thera is a school wide approach for planning and Implementing Universal Design for Learning.

agloial ojaiol.

Indicator 25. There are a variety of service delivery models in place, across all grade lavels, to provide instruction and related services for SWDs in gen. ed.
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Indicator 26. All paraprofessionals recelve professional development on ways to support SWDs in gen. ed.

Indicator 27. All spacial education teachers are coliahorative members of @ gen. ed. curriculum team.

indicator 28. General and special education teachers reguiarly plan instruction together.

Indicator 29. Family membars of SWDs are contributing members of school decision-making groups.

Indicator 30, Learning opportunities and resources are provided to familles of SWD,

Indicator 31, All personnel consider family members as a resource and obtain their input in planning and preblem-solving.,

Indicator 32. Reports of progress toward implementing inciusion are disseminated to families, district persennel, and community members annually.

Indicator 33. School uses a person-centered planning process for SWDs.

lolaelolo|loiolalo

Indicator 34. School uses a team decision-making process to ensure SWDs transition to and maintain placerment in the least restrictive environment.

Michael Breslaw-Principal, Peter Policastro- Assistant Principal, Kristy Good- Teacher, Resemary Manners- Teacher, Alison Levine-Teacher, Kristen Dorman-

Grommatikapaks-Guidance Counselor, Lisa Widelitz-ESE Specialist

Literacy Coach, Molly Gates-Support
Facilitator, Samantha Angrisani-Teacher, Claudia Arboleda- Parent, Carlos Arb oleda- Parent, Amy Towne-Teacher, Latasha Kendrick-Guidance Counselor, Erika Valbuena-Autisim Coach, Paragiotis




